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1. INTRODUCTION 
 

 
We would like to thank the staff, governors, parents and children who gave us such a 
genuinely warm welcome and enthusiastically shared their experiences of how, since  
achieving Level 2 status three years ago, their continuing RRS journey has developed and 
extended.  In particular, we want to thank the pupils from the Steering Group, who 
conducted an extremely informative learning walk, from which we derived a great deal of 
evidence.  We also enjoyed the company and conversation of children who escorted us to 
lunch and explained lunch-time procedures and the informed discussions with children in the 
focus groups. 
 
Prior to the visit, you provided exceptionally comprehensive Self Evaluation and Impact 
Measures Evaluation Forms and an inclusive programme for the day.  We saw, heard and 
read so many examples of how the school effectively ‘teaches about rights, for rights, 
through rights’ that it is impossible to include all the evidence in this relatively short report. 
 
It was evident, from numerous sources, that the school has notable strengths in the 
following areas: 
 

* Leadership and management of the planning, implementation, monitoring and evaluation 
of progress towards RRSA re-accreditation, including the involvement of all relevant 
stakeholders 
* An extensive knowledge and understanding of the CRC, exhibited by children and adults, 
and obviously derived from constant references to rights in many different situations 
* An embedded ethos of respect for the rights of children, evidenced in behaviours and 
attitudes of the many adults and pupils to whom we spoke 
* The high levels of self-efficacy displayed by pupils who are equipped with the necessary 
skills, confidence and opportunities to improve their own life chances. 
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2. REQUIREMENTS BEFORE ATTAINING LEVEL 2 
 

 
No requirements are made 
 
 
 

 
3. MAINTAINING LEVEL 2 
 

 
Our experience has shown that there are actions that have proven useful in other RRSA 
schools and settings in helping them to maintain and build on their practice at Level 2. Here 
are our recommendations for your school: 
 
Extend the promotion of the CRC into the locality e.g. with posters and displays of children 
work exhibited in public areas such as library, community centres, places of worship, 
recreational facilities. 
 
Consider hosting a special CRC ‘event’ for other schools in the area, led by children and 
facilitated by adults, to include local secondary schools as well as primary schools. 
 
Develop a ‘transition project’, based on an aspect of children’s rights, to consolidate 
children’s move to secondary school. 
 
Consider empowering pupils even further with regard to the leadership and management of 
the school e.g. a child-friendly version of the SIP, developed, monitored and evaluated by 
children. 
 

 

4. THE ASSESSMENT IN DETAIL 
 

4.1. The school context 
 

 

 
Timothy Hackworth is one of the largest primary schools in County Durham.  Situated in 
Shildon, a small town which was formerly the centre of a thriving railway industry, many 
families have experienced multi-generational unemployment since the closure of the rail 
workshops more than thirty five years ago.  The social deprivation indicator is 0.30 and there 
are high incidences of financial difficulty, emotional deprivation and low aspirations amongst 
the local population.  An above average proportion of pupils, (43%), are eligible for FSM 
whilst attainment on entry is well below average, statistics which reflect the social climate. 
Of the 447 pupils currently on roll in the school and the 20 place Language Resource Unit, 
the majority of children are of White British origin (73%) with only 2 pupils for whom English 
is an additional language.  The percentage of pupils with SEN is 26%.  All pupils in the 
resource unit have Statements of Special Educational Need for identified complex 
communication difficulties and sometimes display associated behavioural difficulties.    
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Contemporary awards held by the school include the Citizenship Standard, Go-givers 
Citizenship Challenge, Fairtrade - Fair Aware and Fair Active, Eco-School Bronze 
Certificate, Primary Science Quality Mark, Enhanced Healthy Schools Status and Basic 
Skills Quality Mark. 
 
In 2011, Ofsted judged the school to be good, with a commendation for outstanding pupil 
behaviour 
 
Timothy Hackworth began its RRSA journey when it registered for the award in March 2009, 
achieving Level 1 in July 2011 followed quickly by Level 2 in December 2011. 
   

 

4.2. Assessment information 
 
 

Self-evaluation form received Yes  

Impact evaluation form received Yes  

Attendees at SLT meeting Headteacher, RRSA Coordinator,  Deputy 
Headteacher, Bursar / governor,  
Assistant Head, SEN Lead  

Number of children and young people 
interviewed 

21 children in 2 focus groups 
4 children who escorted us to lunch 
4 children who led the learning walk 

Number of staff / adults interviewed 7 teachers from a range of year groups 
Governor and Language Resource teacher 
2 support assistants 
PSA / Behaviour Mentor / Governor 
Parent / governor / Lunchtime Supervisor / 
Parent volunteer 
4 parents 
1 grandparent 

Evidence provided Learning walk 
Photographic archive 
Press cuttings 
Written evidence in files 
Lessons 
Observations of lunchtime routines 

 
 

Standard A:  
Rights-respecting values underpin leadership and management 
 
Standard A has been achieved 
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The leadership team, totally committed to RRSA, continues to place the values and 
principles of the CRC at the centre of school development and improvement 
 
The Head Teacher recalled how, six years ago, “it was obvious that this (RRSA) was right 
for us.”  She acknowledged how the coordinator has been “instrumental in leading us on a 
fantastic journey.”  It is evident, from interviews and documentation, that leadership is now 
devolved to a considerable extent, as more members of the SLT are accountable for 
developing different aspects such as inclusion, pupil participation and global citizenship.  
The Deputy Head Teacher described RRSA as being “embedded in leadership ... the spine 
of our school.” Indeed, leadership, including school governance, (a named governor has a 
special responsibility for RRSA), has been a definite strength of the school from the 
beginning, ensuring sustained progress and a substantial contribution to school 
improvement. The Impact Evaluation Form includes evidence of substantial impact in all 
areas. 
  
RRSA is clearly referenced in the School’s Improvement Plan, with specific actions and 
success criteria.  In addition, there are associated Performance Management targets for all 
practitioners.  RRSA and the CRC share a high profile on the school’s website and 
brochure, whilst an increasing number of policies reflect the views and role of pupils e.g. the 
school’s mission statement and Fair Trade policy.  Pupils recently reviewed the ‘Respectful 
Relationships’ policy and the child-friendly ‘Getting on and being friends’ policy, based firmly 
on the CRC.  Perpetuation of a rights-respecting focus has been ensured throughout the 
entire recruitment process for teaching staff and a new Head Teacher.  A commitment to the 
CRC and RRSA was an essential aspect of the person specification and strongly influenced 
the questioning of all applicants, resulting in the promotion of the existing Deputy Head 
Teacher and the appointment of practitioners who believe in the ethos and values of RRSA. 
 
The school has a particularly inclusive and participatory ethos, demonstrated by the number 
and range of individuals and groups who contribute to planning, implementation and 
evaluation of all initiatives. ‘Achievement for All’ is proving to be successful in engaging 
parents in their children’s learning; ‘Restorative Practices’ provides opportunities to reflect 
on behaviour and attitudes that might infringe the rights of others; and as a matter of routine, 
children with Special Educational Needs are given practical support in their right to have 
their views taken into consideration.  Good practice is shared with other practitioners 
through the local network group, and more widely, as examples of the school’s policies and 
successes have been used in regional training and disseminated nationally via the RRSA 
VLE.  More recently, children produced videos, promoting the importance of the CRC, which 
were shown at a training event for Unicef UK personnel. 
  
Members of the SLT take every opportunity to promote the CRC and RRSA e.g. at related 
training events.  Children are also advocates e.g. The Press Pack is extremely active, 
regularly publishing rights information for parents and the local community and the School 
Council were invited to London University to share their Citizenship Campaign, (based on 
respect for rights), with influential adults, including politicians.  Visitors to the school 
complete evaluation forms indicating how they have been impressed by the changes and 
improvements ascribed to the rights-respecting focus and a number of letters from groups 
and organizations confirm a positive impact on the community.   
 
Subject leaders ensure, through monitoring, that curriculum coverage of the CRC is 
comprehensive, systematic and embedded. Numerous examples of planning were available, 
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indicating innovative teaching and learning of the CRC and its application and relevance in a 
range of contexts and situations across the world. 
 

 
 

Standard B:  
The whole school community learns about the CRC 

 
Standard B has been achieved 

 

 
Members of the school community are developing a deep understanding of the CRC 
through innovative and creative teaching and learning 
 
In interviews with pupils in the two focus groups, it was abundantly clear that they have 
detailed knowledge of the CRC.  “They affect your whole life,” volunteered one of the 
younger children; “they’re important to help you to grow up and when you are an adult”.  
There was unanimous understanding that rights are universal and “cannot be taken away” 
though it was acknowledged that rights are not always accessible to all children at all times. 
They cited general examples, (lack of water and sanitation; poverty; displaced / refugees; 
homeless young people living on the streets; war zones) as well as reference to specific 
circumstances in Syria, Ukraine; UK and Pakistan and Malala and the denial of her right to 
an education and safety.  Pupils obviously value their right to a voice and were keen to tell 
us about their opportunities to act as ambassadors for the CRC. 
 
Governors receive regular progress reports, from children as well as the SLT, and a named 
governor has a special monitoring responsibility for RRSA.  Parents are informed regularly 
of the school’s continuing ‘rights work’, through the school’s website, official documentation 
and policies, attending special events in school, news items reported by the Press Pack and 
interesting conversations at home.  “Kids talk about rights all the time.”  A group of parents 
have continued to attend regular ‘Rights at Home’ coffee mornings with the Parent Support 
Adviser.  During interviews, all parents agreed that there has been significant impact on 
rights-respecting relationships within the school, between children and their peers and 
between children and adults, and that relationships with their own children have been 
‘enhanced’.  One parent ventured the opinion, “This (RRSA) should be compulsory.” 
 
It is impossible to enter Timothy Hackworth without being acutely aware that this is a Rights-
Respecting School, summarised in the proclamation, ‘We are proud to be a Rights-
Respecting School’ displayed in the main hall. A plethora of posters, photographs, captions, 
charters, examples of children’s work and philosophical questions adorn any available 
space, reminding everyone of the centrality of the CRC to every aspect of life in this school.  
Several displays related specifically to the work of Unicef and other organizations in 
supporting the rights of children.  Our guides explained how curriculum content and the 
various learning opportunities afforded to them related directly to individual articles (e.g. 4; 
13; 15; 17; 19; 24; 27; 28; 29; 31) and the general ethos, purpose and history of the CRC.   
 
It was evident from discussions with adults and pupils, that there has been a concerted 
effort to define a global citizen, challenge global injustice and stereotyping, raise an 
awareness of the vulnerability of some children in different areas of the world and explore 
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the interdependent nature of relationships between countries e.g. ‘Where in the world does 
our food come from?  The world comes to us every time we go to the supermarket’.  
Assemblies regularly have a global theme; European Languages Day and International Day 
of Peace are celebrated, as is Unicef’s Day for Change.  Staff reported that children are 
much more knowledgeable and accepting of different cultures and religious beliefs 
 

 
 
 

Standard C:  
The school has a rights-respecting ethos 
 

Standard C has been achieved 

 

 
A palpable rights-respecting climate prevails in all areas of the school, encouraging 
confidence, developing skills and promoting equality of opportunity 
 
Children have been prolific in writing charters, not just for classrooms, but for other areas 
and situations.  All charters adhere to Unicef guidance.  Having identified that behaviour in 
assemblies was not always as good as that exhibited at other times, children suggested that 
a charter would be the obvious solution. Following the same process and principles, they 
formulated an assembly charter which, according to the children, is now being used very 
successfully. 
 
All new members of staff receive an induction which includes the fundamental principles of 
the CRC and RRSA.  Throughout our visit we observed rights-respecting behaviours and 
dialogue.  Adults acknowledged their responsibilities as role models and duty bearers, and 
all pupils interviewed could describe the mutually respectful behaviours they enjoy in school.  
Improved relationships and behaviour are attributed to the emphasis on ‘respect for the 
rights of others’ that has been, according to staff, ‘transformational’.  Parents confirmed that 
the language of rights and respect for rights has transferred from the school environment to 
home. 
 
Learning is hugely important in this school.  Children value, support and defend the right of 
their peers to “an education that develops their talents and personalities” as vehemently as 
they do their own and are not willing to tolerate any distractions in class.  Classrooms,   
referred to as ‘Learning Stations’, provide a calm, purposeful environment in which pupils 
are sufficiently confident to ask for help when necessary.  Pupils explained that the marking 
system promotes effective learning because they are given time to correct any mistakes or 
misconceptions, and so make good progress.  Data confirms that academic standards are 
consistently improving. 
 
All pupils interviewed agreed that they feel safe in school, knowing that adults have a 
safeguarding role and act in accordance with Article 3 “in the best interests of children”.  
There are very few incidents of inappropriate behaviour, and anti-bullying campaigns are 
grounded in the CRC.  Pupils take pride in being elected as ‘Buddies’ and spoke of their 
delight in helping children to find new friends, play safely and share equipment.  Members of 
staff who are relatively new to the school commented on noticeable differences in behaviour 
between children in previous schools and children in Timothy Hackworth. 
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Focused teaching about other cultures, beliefs and religions, in addition to Philosophy for 
Children and Restorative Approaches, have all had considerable impact in developing 
tolerance, empathy and understanding of difference.  Children readily accept that everyone 
has the right to an opinion and to be treated fairly and without prejudice.  Parents and staff 
reported that children are using the language of ‘rights and respect for rights’ in order to 
solve minor disputes and disagreements, usually without recourse to adult intervention.  A 
great deal of decision-making is democratic, including the election of pupils to positions of 
responsibility e.g. School Council, Head Boy and Head Girl, Press Pack, Buddies and RRSA 
Steering Group. 
 
During interviews it was apparent that pupils are very conscious of inequality and social 
injustice throughout the world – children who are not able to access basic rights and who 
may be living in fear and poverty, displaced from their families and homes as a result of war 
or natural disasters. Furthermore, many pupils are becoming increasingly passionate about 
sustainability and environmental issues such as climate change, and realise that small 
changes to their normal routine, such as walking or biking to school, recycling materials and 
re-thinking how they buy and use goods generally (e.g. choosing Fair Trade) can contribute 
to improving the lives of others and will affect the future of our planet. 
 

 
 

Standard D:  
Children are empowered to become active citizens and learners 
 

Standard D has been achieved 

 

 
Children are equipped with the skills to become empowered advocates for children’s 
rights, locally, nationally and globally 
  
All pupils interviewed agreed that their views are listened to and taken into account by adults 
in school, in accordance with Article 12.  Elected members of the School Council elicit the 
opinions and suggestions of their peers, through transparent, inclusive processes, so that 
decisions are truly democratic.  Pupil participation is meaningful and far-reaching, not simply 
tokenistic or confined to suggestions about the lunch menu and purchase of playground 
equipment e.g. participation in staff appointments, policy reviews and evaluation and the 
design of curriculum content.  A relatively recent innovation has involved some children 
deliberating on the process of learning – ‘how’ as well as ‘what’.  Furthermore, all children, 
(including those with Special Educational Needs), regularly engage in target setting and the 
evaluation of their own learning and progress towards the achievement of their personal 
targets.   
 
Adults acknowledge that it is their responsibility, as duty bearers, to provide children with an 
extensive range of opportunities to access information, in a variety of media, and to equip 
them with the skills necessary to make appropriate decisions about their learning, health, 
safety and well-being e.g. Sex and relationship education; Forest School; Enterprise 
education; Show racism the red card. Whilst a substantial number of strategies and 
resources support learning in reading, writing, maths and other subject area, children are 
also introduced to ‘Learning Powers’ which help them to develop individual, but 
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transferrable, learning skills, with the potential to enhance future learning experiences.  The 
majority of children were able to discuss the importance of personal safety, with particular 
reference to e-safety.  Some pupils in Y5 and Y6 recently attended the BT/Unicef E-safety 
workshop, The Right Click, with a parent/carer, which facilitates a dialogue between the two 
generations.  
 
We saw ample evidence to support the claim that all children have been involved in 
numerous activities and campaigns to promote specific rights of children locally, nationally 
and globally e.g. collecting spectacles for Vision Aid; contributions to the Durham Food 
Bank; Rain forest protection; anti-smoking campaign; Fair Trade; Unicef’s Day for Change; 
Go-Givers Citizenship Challenge. A pupil explained that as part of the 25th CRC 
celebrations, “we used our pupil voice to write to the Parliamentary Under-Secretary of State 
for Children and Families.  We wrote about rights and why they are important to us.”  A 
teacher commented that it is now commonplace for children to write letters to their local MP, 
Helen Goodman or to David Cameron, challenging them to take action on issues that 
children perceive to be ‘unjust’. One such example was provided, unsolicited, by one of the 
older children in the focus group.  He had decided, quite independently, to write to David 
Cameron, suggesting that he discuss certain ‘rights issues’ in his next discussions with 
world leaders.  “I haven’t had a reply yet – but I’ll get one because I have the right to be 
heard and he must listen.” 
 

 


